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Extended abstract
Artificial intelligence (AI) is reshaping how knowledge is produced, assessed, and used in higher education. In management education, this shift is particularly significant. Tasks that once formed the core of learning, such as analyzing cases, synthesizing information, or developing arguments, can now be completed with the assistance of generative AI tools. Simultaneously, business leaders face the challenge of tackling complex issues such as sustainability, social inequality, and global interdependence. These developments raise a fundamental question for educators: what should management education aim to develop in students when both knowledge and analytical support are increasingly available on demand (Dwivedi et al., 2023)?
This work responds to that question by proposing a shift in emphasis from knowledge transmission to the development of human capabilities. Based on the Jesuit educational tradition, the educator's role is best understood not as a provider of content but as a designer of learning environments that support the formation of reflective, responsible, and ethically grounded leaders. To capture this shift, our work introduces the idea of the educator as a ‘Capability architect”.
The purpose of this work is twofold. First, it develops a conceptual framework for understanding how AI and related technological and social changes are reshaping the aims of management education. Second, it offers a set of pedagogical approaches that can be implemented in practice to support this reorientation while remaining consistent with the mission of Jesuit business education and aligned with calls for responsible management education (PRME, 2017).
The argument is grounded in several complementary theoretical perspectives. The capability approach (Nussbaum, 2011) shifts attention from strictly knowledge to what students can do and become within the context of knowing. In this context, where information is readily available, the value of education lies less in acquiring knowledge and more in developing the ability to think independently and critically, exercise judgment, and act responsibly. These concerns resonate with the Jesuit emphasis on the formation of the whole person and on cultivating leaders committed to the common good (Aguado et al., 2016).
Transformative learning theory (Mezirow, 1997) further supports this perspective by emphasizing the importance of critical reflection and the examination of assumptions. In AI-supported learning environments, students may be inclined to accept generated responses without questioning their underlying logic or implications. Supporting students in developing epistemic agency— the capacity to evaluate knowledge claims and take responsibility for their own thinking— is an important educational task.
The work also draws on sociomaterial perspectives, which highlight how technologies shape individuals’ thinking and actions (Orlikowski, 2007). From this perspective, AI and technological advancements are part of the learning process itself. Interactions with AI systems increasingly shape students' decisions. Recognizing these factors, the paper introduces the idea of human–AI co-agency, emphasizing that students must remain aware of how AI influences their thinking while retaining responsibility for their judgments and actions (Raisch & Krakowski, 2021).
Recent Scholarship of Teaching and Learning (SoTL) research underscores the necessity of pedagogical redesign in light of generative AI. Emerging studies suggest that effective AI integration requires moving beyond tool adoption toward rethinking learning design, assessment, and student engagement. These contributions highlight the importance of designing learning experiences that promote critical engagement with AI rather than passive reliance on it.
Building on these foundations, our work introduces the concept of capability architecture as a way of contemplating course design. Rather than organizing teaching primarily around content, capability architecture focuses on the kinds of development educators want to support. This involves being explicit about which capabilities are being cultivated, creating learning situations where answers are not immediately available, encouraging reflection on thinking processes, and structuring opportunities for dialogue and collaboration. Together, these elements shift the emphasis of teaching from delivering information to supporting meaningful intellectual and personal development of character, capabilities, and competence (Crossan et al., 2024; Crossan et al., 2016).
We also outline several pedagogical approaches that demonstrate the practical application of this framework. One example is the use of activities in which students work with AI-generated responses that contain gaps or inconsistencies. Rather than accepting these outputs, students are asked to analyze them critically and explain their reasoning. Another approach involves using AI-generated scenarios to explore ethical dilemmas, prompting students to consider the values and assumptions embedded in different courses of action.
Additional practices include inviting students to reflect on how they use AI in their work, redesigning assessments to focus more on reasoning and justification than on final answers, and creating opportunities for structured discussion around complex problems. These approaches align with broader calls in management education to foster more profound engagement, reflexivity, and critical thinking in response to technological change.   
Importantly, these practices can also be used to engage students with broader questions related to sustainability and social responsibility. For example, AI-generated business scenarios can be used to examine tensions between short-term performance and long-term environmental or social impact, encouraging students to consider principles of responsible management and stakeholder accountability (Waddock, 2020). In this way, AI becomes a means of exploring the kinds of complex, value-laden decisions that managers increasingly face.
Our work is conceptual and pedagogical in nature, informed by classroom experimentation and a SoTL perspectives that emphasizes iterative design and reflection. The approaches described are intended to be practical and adaptable across different contexts.
This work makes three main contributions. It brings together established theoretical perspectives to offer a coherent way of understanding the implications of AI for management education. It introduces capability architecture as a framework for curriculum and pedagogical design. And it provides concrete examples of how educators might redesign their teaching in response to technological and societal change.
More broadly, our work contributes to ongoing conversations about how business education can respond to a rapidly changing world without losing sight of its core purpose. By reframing educators as capability architects, it shifts attention from what students know to who they are becoming. In an environment shaped by AI and global challenges, this orientation is essential for preparing students to exercise judgment, take responsibility, act ethically, and contribute to more just and sustainable futures.
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